Process (Webster)

A sequence of activities over a period of time to produce or change something.

Education (Webster) Knowledge or skill developed by a learning process, whether an intentional program
of instruction or an instructive or enlightening experience; the field of study concerned
with the pedagogy of teaching and learning.
Process Education - an educational philosophy whose main objective is to develop and produce "selfgrowers." Implementation of this philosophy involves the use of innovative concepts, processes, and tools to
create enviroomcnts which are instructive, enlightening, and assist students in improving their learning and selfassessment skills (which fosters self-growth).
Implementing the philosophy of Process Education involves:
•
•
•
•
•
•
•

developing students' learning skills using a systematic approach in all domains: cognitive, social,
affective, and psychomotor ("Classification of Leaming Skills'')
improving students' self-assessment skills
improving the processes associated with education: teaching, learning, curriculum design, assessment,
mentoring, retention, and educational administration
adhering to a set of principles which are based on the unlimited potential in each learner
embracing the motto that "we want students to be able to process life rather than life processing them"
utilizing teaching and learning techniques (and tools) which have been used for a long time
each faculty member customizing an approach from a broad set of techniques and tools to suit his/her
unique context and learning environment

Performance Levels for Learners
1. Trained Individuals

Trained individuals have developed a specific knowledge base, with specific
skills for a specific context.

2. Learned Individuals

Learned individuals have acquired a broad base of general knowledge and can
. apply it to related contexts.

3.

Lifelong Learners

Lifelong learners are learned individuals who have developed the skills and
motivation to self-facilitate their ongoing learning and can apply it to a variety
of contexts.

4. Enhanced Learners

Enhanced learners are lifelong learners who have developed a higher level of
pcrlonnancelleaming skills and actively seek new knowledge and contexts for
application in a constantly changing environment.

5. Self-growers

Self-growers are quality enhanced learners who continue to grow by utilizing
stron2 self-assessment skills to improve future perfonnance.
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Performance Criteria for Leamer Levels
Trained Individuals
1. Need to be told what to do.
2. Must have new things explained to them.
3. Must have explicitly defined rules, procedures and policies.
4. Find that managing others is extremely difficult.
5. Need constant supervision and monitoring of performance.
Learned Individuals
I . Can perform low level problem solving within their base of experience.
2. Feel comfortable learning within their base of experience.
3. Are willing to accept challenges within their areas of expertise.
4. Can train others in the area of knowledge they know best.
5. Accept feedback based on "what they produce" better than feedback on "how they perform"
Life-long Leamen
I . Are able to apply previous problem solutions to new situations.
2. Can tackle a reasonable percentage ofleaming requirements in a changing environment.
3. Seek out new challenges in related areas of knowledge.
4. Are willing to manage people who have more expertise than they do.
5. Accept and use feedback based on their performance.
Enhanced Leamen
1. Seek out greater challenges, responsibilities, and problems to solve.
2. Accept all learning challenges and adapt readily to changing environments.
3. Seek to push the boundaries of their performance.
4 . Are willing to manage a team effort and mentor members within the team.
5. Seek out mentors to help them improve their own performance.
SelfGrowen
1. Create their own challenges.
2. Seek to improve their own learning performance with every experience.
3. Take control of their own destiny - ''there are no bounds."
4. Serve as a leader and mentor to others.
5. Self-assess and self-mentor to facilitate their own growth.

O Copyright 1997 Pacific CrcsL Inc.

Key Concepts

Contexts

1. Leamer ownership
2. Empowerment
3. Mutually shared respect
4. Performance-based learning
5. Leaming skills
6. Activities
7. Personal growth
8. Rate of learning
9. Life vision
10. Mentor
11. Self-grower
12. Lifelong learner
13. Time-pressured learning
14. Performance criteria
15. Forms of knowledge

1. Developmental education
2. Community colleges
3. Research universities
4. Liberal arts colleges
5. Technical schools
6. Distance learning
7. Professional schools
8. Within a department
9. Within one school
10. Within learning teams/communities
11 . Self study
12. Tech Prep
13. Continuing education
14. Corporate training
15. Home schooling

Processes

Tools

1. Assessment
2. Mentoring
3. Constructive intervention
4. Leaming
5. Curriculum design process
6. Facilitation
7. Teamwork
8. Faculty development
9. Personal development
10. Activity management
11 . Constructing uknowledge maps"
12. Designing quality measures
13. Peer coaching
14. Grading/Evaluating
15. Creating methodologies

1. Cooperative learning
2. Portfolios
3. Reflection time
4. Interactive learning system
5. Foundations course
6. Concept models
7. Technologies
8. Activity sheets
9. Leaming communities
10. Methodologies
11 . Classification of Leaming Skills
12. Leaming Assessment Journal
13. Problem-based learning
14. Peer assessment
15. Self-growth paper

Way of Being (the beliefs, values, and culture of a Process Educator)
1.
2.
3.
4.
5.

Wants to see growth in others
Is a risk taker
Trusts and respects students
Is willing to shift control to students
Can handle and adapt to change
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6.
7.
8.
9.
10.

Has the desire to be a "self-grower"
Likes assessment
Is open to feedback
Is a highly productive person
Enjoys working with others- teamwork

Principles of Process Education
I . Each person's learning processes can always be improved.
2. There is no measurable limit to one's potential for learning (processes);
one' s potential is not constrained by current ability.
3. At times, everyone requires help with learning, but one's goal should be to become a
complete, self-sufficient learner.
4. Methodologies serve to model processes and are extremely helpful for learning to use
processes more effectively.
5. Educators must assess their students regularly; not only for purposes of feedback, but
also to model the assessment process and help students learn to self-assess better.
6. An empowered learner is able to effectively use learning processes and is able to selfassess to improve future performance and learning.
7. A quality learning environment involves facilitators who focus on improving students'
learning processes in specific defined areas through timely, appropriate, and constructive

interventions.
8. An educational system can be continually improved by:
a. improving the quality of insnuction (educator' s performance),
b. improving the management of the education system with better performance
criteria and measures,
c. improving the quality of curricula
d. empowering learners to continually improve their performance in the context of
the defined system.
9. Implementation of Process Education involves utilizing a set of ideas, processes, and
tools which improve through ongoing research and application with continuous quality
assessment.
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Level

Bloom's Taxonomy

Alternative Terms

Process area

Level 1

Knowledge/Facts

Information base

Information processing

Level2

Comprehension

Knowledge

Critical thinking

Level3

Application

Knowledge skill

Higher-order
critical thinking

Level4

Analysis

Problem solution

Problem solving

Levels

Synthesis

New knowledge

Research

Level6

Evaluation

Peer reviewed
knowledge

Assessment

Testing students' knowledge at different levels of Bloom's T uonomy
Context: a quiz about the Learning Process Methodology (LPM)

Level of guiz guestion
Knowledge/factual

How many steps are there in the LPM?

Comprehension

Which steps in the LPM help you to improve your performance as a self-grower and
why?

Application

How can you use the LPM to help you with your performance in other courses?

Problem solution

How are methodologies, such as the LPM, used to improve the ability of learners to
use processes?
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LEvELs

OF LEARNER KNOWLEDGE

Knowledge is constructed by linking together concepts. Understanding a concept and subsequent knowledge requires
that the learner go through the stages of Bloom's taxonomy- beginning with information processing, then
comprehension (knowledge), application (knowledge skill), analysis {problem solution), synthesis (new knowledge), and
·evaluation (peer-reviewed knowledge).
Level 1 - Information
At this level, the learner can talk about a concept, process, tool, or context in words and can regurgitate definitions
or descriptions. The learner has some sense of what information is relevant and not relevant. However, limited
comprehension makes it difficult for the learner to carry on an extensive dialog.

Level 2 - Knowledge
The learner is able to construct a certain degree of comprehension about a concept, process, tool, or context.
Informatioo and relationships have been processed so that the learner can construct an appropriate model in his/her
mind pertaining to the particular item of knowledge. The learner is can process answers to critical inquiry questions
and articulate what he/she understands as well as what remains confusing. The learner also has some Wlderstanding
as to how the item of knowledge is linked to other forms within his/her knowledge base.

Level 3 - Knowledge Skill
The learDC" has the skill to apply and transfer the particular item of knowledge to different situations and contexts.
The learner has taken the time to generalize the knowledge to determine ways to apply it, testing boWldaries and
linkages to other information. The learner can recognize situations and skillfully make use of this knowledge in new
contexts and situations. The learner is able to teach this knowledge to others; ..knowing he/she knows" rather than
just ..thinking he/she knows".

Level 4 - Problem Solution
The learner has the ability to integrate the knowledge skill with his/her other knowledge skills to produce a
geoe:raliz.ed problem solution. The learner is able to solve complex problems by applying many knowledge skills
and integrating these mowledge skills with processes and tools to produce a quality problem solution. The ability
to produce a general problem solution which can be reused and transferred to similar situations with minimal
adjustments defines an «expert"in a particular field.

Level 5 - New Knowledge
The learner, who is now defined as a researcher, can develop knowledge to a new level of understanding. Through

the use of lateral thinking the researcher makes new linkages among concepts and problem solutions which have
not been seen before. The researcher knows how to validate and test his/her assumptions and hypotheses to build
reliability in the knowledge structure. The researcher knows how to communicate this Wlderstanding to others so
it can be shared as common knowledge.
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The quality of educational institutions and the outcomes they produce can be directly linked the effective
implementation offour key process areas: learning (student processes), teaching (faculty processes), curriculum
design, and assessment. These process areas, studied and applied in the context of Process Education, are the focal
point of this Tcaching Institute.

STUDENT LEARNING PROCESSES

The following are some of the most common student learning processes:
Language Development
Writing
Reading
Information processing
Literary analysis
Mathematical reasoning
Researching

Communication
Teamwork
Critical thinking
Problem solving
Tool usage
Personal development

Self-management
Creating a life vision
Educational planning
Journal writing
Reflective thinking
Self-assessment

A quality student/learner:
•
•
•
•
•
•

is an active participant in the learning process
focuses on improving his or her learning skills.
takes individual responsibility for the learning process (learner ownership).
has developed a career/life vision.
seeks to continually develop his or her self-assessment skills.
makes use of or applies the following tools on a regular basis:
learning journals
methodologies
study groups
peer assessments
peer tutoring

portfolios
Internet
software tools
projects
mentors

learning assessment journals
interactive learning systems
self-assessment papers
life vision plan
1mdergraduate research

Key issues associated with students/learners
•
•
•
•
•

level of preparation upon entering college (under prepared students)
poor retention rates in specific areas (especially developmental areas)
the need to strengthen learning/performance skills
changing attitudes and behaviors from a "passive learner" to "proactive self-educator"
engagement and excitement about learning to learn
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FACULTY PROCESSES

The following are some of the most common faculty processes:

Designing a syllabus
Assessment
Evaluation
Curriculum design
Peer coaching

Communication
Facilitation
Planning
Mentoring
Constructive intervention

Designing quality performance criteria
Developing performance measures
Constructing methodologies
Building knowledge maps
Producing a quality learning environment

A quality faculty/teacher:
•

•
•
•
•
•

mentors the growth and development of learners; "Mentor Map" diagram - left side of diagram shows outcomes
(empowerment and construction of knowledge) while the right side shows the processes used to achieve the
outcomes (assessment, teaching techniques etc.)
uses student-centered approaches to teaching
helps learners to inventory and assess individual learning skills
designs, implements, and assesses quality curricula
shifts control and ownership of the learning process to the learner
uses many of the following teaching techniques on a regular basis:
problem-based learning
guided-discovery learning
applied critical thinking ·
structured self-reflective thought

constructive interventions
open-ended labs
cooperative learning
journal writing

technology
project work
facilitation
active learning

Key teaching issues

•
•
•
•
•

changing the focus from "content" to "process"
receiving proper support for the faculty development process; improving teaching processes
creating performance measmes and reward systems
receptivity to change and improve
expectations for student performance

CURRICULUM DESIGN PROCESS

Quality curricula should:
•
•
•

•
•
•
•
•
•
•
•

allow for shared ownership of the syllabus
effectively sequence activities and their pacing
set criteria for student performance
provide a Knowledge Map of the content
establish a sufficient information base
provide a means for application through projects/problems
provide a system for assessment
give structure for the processes used
identify important tools
provide for critical resources
set out to achieve growth in specific performance skills
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Criteria for a well-designed curriculum

•
•
•
•
•

All work should build toward the overall course objectives and desired performance criteria (long term behavioral
change).
The design of curriculum should take into account a methodology for learning, such as the "Learning Process
Methodology."
Most of the activities should be self-directed by students.
Each activity should establish a clear "why" for the activity, "learning objectives", and "performance criteria."
A formative asses.smcnt system should be used (for both faculty and students) to measW'C performance with respect
to meeting short-term and long-term learning objectives as well as for documenting personal growth.

Key curriculum design issues

•
•
•
•
•

making the shift from presentation of information to activity-based learning
emphasizing the inclusion of performance criteria within curricula
better matching of appropriate process skills with content
designing cmricula which is non-conceptual (processes, tools, contexts, and ways of being)
strengthen the linkage between the core curriculum and cmricula in majors

AsSESSMENT PROCESS

Quality assessment systems:

•
•

should contain the measures and processes which support continuous quality improvement of learners,
educators, curricula, and the assessment systems themselves.
make use of many or all of the following components:
real-time assessment
formative assessment
swnmative assessment
self-assessment summary
performance criteria

student portfolios
teacher portfolios
student evaluations
peer assessments
quality measures

Key assessment issues

•
•
•
•
•
•
•
•

meeting cxtemal accreditation requirements
clarify the difference between assessment and evaluation
improve the quality of peer coaching
improving students ' self-assessment skills
identify ways to assess "process" as well as content
create quality performance me8S\D"es
improve the quality of real-time and formative assessment
shifting from discreet evaluation of knowledge to continuous assessment of performance:
a. from testing information acquired to assessing learners' abilities to process information
b. from evaluating written papers to assessing the quality of research, critical thinking, and growth in
performance skills through written and oral assessments.
c. from specific knowledge skills to problem solving in rich contexts
d. from summative assessment to continuous real-time assessment
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Implementation Issues
The philosophy of Process Education requires a shift in perspective from many of the traditional views of the
teaching/learning process. Consider the following examples:

1. Product to Process
There is a fimdamental shift in focus from the quantity of accumulated knowledge (product) to improving the
quality of the students' learning (process), with more focus on "learning how to learn" while knowledge is being
constructed.

2. Teacher Focus to Leamer Focus
There is a shift away from a faculty-centered learning environment to a student-centered learning environment.
Cbaractcristics of this learning environment include: shared ownership, trust. high expectations for perfonnance,
absmce of prejudging.or judging, mutual respect. and learning communities where individuals help one another
improve performance through quality peer and self-assessments.

3. Discreet Evaluation of Knowledge to Continuous Assessment of Performance
There is a significant shift occurring:
from exams based on information acquired to assessing learners' abilities to process information
•
•
from evaluating written papers to assessing the quality of research, critical thinking, and growth in
learning skills in both written and oral form
•
from specific knowledge skills to problem solving in rich contexts
•
from summative assessment to continuous real-time assessment
from quizzes and tests to portfolios
•
Process Education increases the focus on assessing performance through carefully designed standards and
measures that arc shared by students and faculty when doing faculty, peer and self-assessments.

4. Passive Leamer to a Proactive Self-educator
There is a shift from a passive learners who are told what they must learn in a defined sequence of courses to

active educators who have life, career, and educational goals and implement their own methods and measures
for success.

5. Traditional Textbooks and Lecture Curricula to Activity-Based, Process Curricula
Curricula is being redesigned for an active-learning approach; activities include measurable outcomes for the
performances of the learner and educator.
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A

CLASSIFICATION OF LEARNING SKILLS

DOMAINS AND PROCESSES

sar;lel Domeln

Language Development

Pmyollomalor Domain"

As

Allaaliua Dolllllln
WHAT IS THE CLASSIF1CAT10N OF LEARNING SKILLS?

The Classification of Leaming Skills for Educational
Enrichment and Assrssmmt (CLS) presented in this booklet represents an eight-year research effort by a growing team
of "process educators" who created this resource to assist with the holistic development of their students. Used by both
faculty and students. the CLS is a valuable tool which helps to identify key processes and skills fundamental to learning.
It also provides the framework for making quality assessments of performance as well as serving as a guide for
improving assessment and self-assessment skills.
Facuity who teach using active learning formats will find this resource especially useful when assessing student
performance. Students can use the CLS to identify the most important skills required to perform like a skilled
practitioner in various content areas.
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Developing The Classification of Learning Skills
Initial work on The Classification of Leaming Skills focused on the cognitive domain, looking primarily at critical
thinking and problem solving skills. Bloom's work served as a resource during the construction of the cognitive domain.
Efforts to build the social domain coincided with research projects such as the SCANS Report (Secretary's Commission
on Achieving Necessary Skills) which pointed out the need for developing commwtication, teamwork, and management
skills. The CLS took further shape when levels for learner performance were identified and terms such as "enhanced
learner" and "self-grower" were introduced. As the paragraph below illustrates, defining these terms necessitated an
organized, complete, and holistic classification of learning skills. Continued efforts to research, build, and improve the
CLS have brought the document to its current state. Your comments and feedback are welcomed.
While it is important for students to become lifelong learners, this level of learner performance focuses more on the
accumulation of knowledge and does not explicitly address the issue of improving students' abilities to learn how to
learn. In comparison, an enhanced learner is a lifelong learner who in addition to accumulating new knowledge actively
seeks to develop a defined set of learning skills which increases his or her performance in educational, vocational, and
avocational contexts. While a self-grower is an enhanced learner who has strong self-assessment skills to enable him
or her to continually grow and improve future performances.

Tacit Knowledge, Formal Knowledge and The Oassijication of Learning Skills
For most educators, the development of students' learning skills in areas such as critical thinking, problem solving,
comm1mication, and teamwork has been treated as tacit knowledge-something students automatically pick up as a byproduct of working on the content requirements of a course. Similarly, degree requirements within discipline areas tend
to be very explicit with respect to requirements for content or formal knowledge but much less so when it comes to
process-oriented outcomes. Accrediting organizations have reinforced this thinking by placing a greater emphasis on
fonnal knowledge than on tacit knowledge. However, this is all changing as reforms are occurring within our educational
systems.

Fonll81 knowledge - involves the conscious acquisition of knowledge or content (concepts, processes,
tools, contexts, and values) which is commonly attained in formal educational settings.
Tacit knowledge - knowledge that is acquired as a result of life's experiences and as a by-product of
formal knowledge experiences. Tacit knowledge is not openly expressed or declared and generally
functions at the unconscious or unrecognized level.

Today' s educational reform efforts center around the need to improve students' learning skills. Research projects,
government reports, and acaediting organizations all reaffinn the need to improve peoples' performance as learners and
workers.

The Classification of Leaming Skills is a significant tool for helping put structure and meaning to what has been
considered tacit knowledge in the past This tool reflects the efforts of process educators to research and develop an area
(of tacit knowledge) in a similar manner to how formal knowledge has been developed in specific discipline areas.
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Using The Classification ofLearning Skills
The Classification of Leaming Skills consists of four domains: cognitive, social. affective, and psychomotor. Within
each domain there is a hierarchy of associated processes followed by a set of general skill areas and their specific
skills. The table below shows each domain with its associated processes listed in order of increasing complexity.

Cognitive

Social

Affective

Psychomotor

Information
Processing

Communication

Value Development

Wellness

Critical Thinking

Teamwork

Personal
Development

Motor Development

Problem Solving

Management

Aesthetic
Development

Tool Usage

Research

Language Development and Assessment are two processes essential to all domains. Language Development is the
foundation from which proficiency with skills in other domains is built. Assessment is essential for developing and
improving proficiency with skills in all other domains. It is also the most complex process because it draws upon skills
from all domains. The four sides of the pyramid-shaped diagram on page 5 illustrate the domains and their associated
processes. Note that Language Development fonm the base of the pyramid. As you move up the pyramid, the processes
become more complex and Assessment is the capstone process located at the top of each domain.
The four levels of specificity within the Classification (domains, processes, general skill areas, specific skills) are
illustrated with three examples in the table below. The remainder of this booklet presents all the general skill areas and
their associated specific skills for each process within the four domains.

Domain

Cognitive

Social

Affective

Process

Information
Processing

Teamwork

Personal
Development

Collecting Data

Team Building

Self Management

Skimming

T earn goal setting

Focusing

General Skill Area
Specific Skill
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Cognitive
Domain

Critical Thinking

Problem Solving

Research

Applying Knowledge
Transferring

Setting Up the Problem
Identifying the problem
Defining the problem
Identifying key issues
Identifying assumptions

Identifying Knowledge
Needs
Identify learning
requirements
Identifying missing
knowledge
Evaluating existing
paradigm
Recognizing the need for
new a paradigm
Making hypotheses

Generalizing
Contextualimg
Using metaphors

Information
Processing
Collecting Data
Observing/Recognizing
Listening
Sensing
Skimming
Recording
Memorizing
Generating Data
Predicting
Experimenting
Surveying
Estimating
Organizing Data
Outlining
Categorizing
Systematizing
Sorting
Translating
Retrieving Data
Reading
Brainstorming
Remembering
Reviewing
Utilizing information
systems

Modeling

Visualizing
Building analogies
Exemplifying
Simplifying/Concretizing
Abstracting

Structuring the Problem
Partitioning
Sequencing
Defining knowns
Defining unknowns

Reasoning
Evaluating
Using induction
Identifying consequences
Inferring/Logical thinking

Solving the Problem
Reusing problem solutions
Applying prior knowledge
Integrating solutions

Analyzing
Interpreting
Deconstructing
Parallel processing
Identifying similarities
Identifying differences
Making assumptions
Using deduction
Identifying function
Identifying rules
Identifying learning needs
Evaluating appropriateness
Determining the quality of
data

Assessing Problem
Solution(s)
Validating
Documenting
Understanding context
Ensuring solution
robustness
Generalizing problem
solutions

Synthesizing
Combining
Summarizing
Making connections/
Convergent thinking
Recognizing contradictions
Integrating prior knowledge
Defining rules
Designing systems
Creativity
Being open minded
Inquiring/Questioning
Questioning assumptions/
Challenging
Making assumptions
Lateral thinking
Divergent thinking

O Copyright 1997 Pacific Crest, Inc.

Discovering
Creating linkages
Designing experiments
Testing hypothesis
Drawing conclusions
Finding counter examples
Sharing ownership of ideas
Structuring anew
paradigm(s)
Peer Review
Presenting a paper
Peer reviewing a paper
Accepting peer review

Social Domain

Communication
.-creating the Message
Articulating an idea
Defining pmpose
Defining outcomes
Choosing the medimn
Generating credibility
Structuring the message

Presenting the Message
Selecting the appropriate time
Selecting the appropriate place
Using appropriate verbal
elements
Using appropriate nonverbal
elements
Using graphics effectively
Receiving the Message
Attending
Rephrasing
Checking perception
Reading body language
Retaining
Feeding back
Effective Use of Form
Conversing
Debating
Informing

Persuading
Public speaking
Interviewing
Writing with technical detail

O Copyright 1997 Pacific Crest, Inc.

Teamwork

Management

Team Building
Defining team roles
Commitment to a group
Planning
Team goal setting

Managing Organizations
Motivating
Hiring
Firing
Marketing
Promoting
Evaluating performance
Facilitating change
Delegating authority
Building consensus
Creating a productive
environment

Team Maintenance
Negotiating
Compromising
Supporting
Politicking
Attending to group needs
Resolving conflict
Performing in a Team
Following
Collaborating
Cooperating
Performing within a role
Group decision making

Managing Systems
Designing
Implementing
Modifying
Networking
Leadership
Leading
Mentoring
Performing by example
Accepting challenge

Managing Resources
Utilizing resources:
effectively
efficiently
within a budget

Affective Domain

I

Value Development
Valuing Self
Building self esteem
Attending to personal needs
Identifying personal values
Committing to self
Establishing an ethical code
Following convictions
Maintaining a sense of
wonder
Desiring self-expression
Trusting self
Valuing Others
Caring
Sharing
Respecting
Empathizing
Appreciating diversity
Being nonjudgmental
Farming shared values
Desiring to serve others
Committing to others
Practicing family values

Personal Development

Self Management
Preparing
Focusing
Managing time
Setting personal goals
Setting priorities
Planning individual action
Persisting
Managing curiosity
Managing personal finances
Emotional Management
Recognizing emotions
Expressing emotions
appropriately
Taking risks
Responding to success
Responding to failure
Coping
Managing dissonance
Being patient
Being assertive
Being nurturing
Being courageous
Being confident
Being competitive
Responding to humor
Managing frustration
Managing worry
Maintaining balance
Grieving

Using intuition
Asking for help
Social Management
Giving
Loving

Citizenship
Volunteering
Service-mindedness
Self sacrificing
Parenting
Fallowing manners
Being courteous
Following social conventions
Obeying laws
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Esthetic Development
Self Expression
Drawing
Dancing
Cooking
Singing
Acting
Story telling
Producing humor
Producing music
Creative writing
Photographing
Imagining
Innovating
Inventing
Dressing
Cultural Appreciation
Appreciating music
Appreciating art
Desiring to travel
Culinary appreciation

Psycho motor
Domain

Wellness

Assessment &
Evaluation

Language
Development

Maintenance
Eating a healthy diet
Exercising
Maintaining hygiene
Sleeping

Renewal
Recreating
Relaxing
Managing stress

Motor Development
Physical Development
Developing strength
Developing end\D"llllcc
Developing sensory acuity
Developing flexibility
Developing spatial orientation
Developing postural

awareness
Tolerating pain

Motor Integration
Being versatile
Being dexterous
Being precise ·
Being accurate
Being coordinated
Being balanced
Using the appropriate speed

Tool Usage
Using Information
Processing Tools
Using computers
Using the Internet
Using laboratory devices
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Designing an Assessment
Setting Criteria
Creating a measuring system

Building Vocabulary
Defining
Practice and usage

Assuring validity
Assuring completeness

Decoding Communication

Conducting an Assessment
Applying criteria
Measuring against a standard
Introspecting
Reflecting

Evaluating
Making judgements
Rewarding
Punishing

Reporting an Assessment
Presenting feedback
Complimenting
Accepting feedback

Pattern recognition

Assigning meaning
Recognizing symbols
Understanding Syntax
Word recognition
Proper use of sentence
structure
Proper use of grammar
Identifying Semantics
Recognizing meaning
Recognizing connotations
Using rhetoric

Identifying Context
Identifying cultural
backgrolllld
Identifying historical
backgrolllld

The Leaming Process Methodology (LPM) is an important resource to help gain understanding and insight
into the learning process.

Learning Process Methodology
Explain and identify the reason for learning.

1. Why
2. Orientation

Develop a systematic overview of what is to be learned.
Identify necessary skill and knowledge background needed to perform the learning.

3. Prerequisites
. .;,,

4.

Leaming Objectives

5. Performance Criteria
6. Vocabulary

7. Information
8. Plan
9. Model

1O. Thinking
11. Transfer/Application
12. Problem Solving
13. Self-assessment
14. Research

Set appropriate goals and objectives related to the learning activity.
Determine specific desired outcomes used to measure and gauge performance.
Learn or review the key terminology.
Collect and study information resources.
Develop a plan or scheme to meet the performance criteria.
Study and review examples which facilitate meeting the learning objectives and criteria.
Pose and answer questions that stimulate thought and promote understanding.
Transfer knowledge to different contexts~ apply knowledge in new situations.
Use knowledge in problem solving situations.
Assess your use of the learning process and mastery of the material to be learned.
Create, develop, and share knowledge that is unique and new.
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